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The tools in this toolkit explore how students deal with …. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transversal skills throughout all the tools are discussed in the guidelines. 

  



 
      

     

                            Suggestions for digital classrooms 

 

The tools proposed below were developed before the pandemic and are intended to be used in the 
classroom. When the lockdown started, we decided to add some instructions to each tool to make its usage 
in distant learning easier. Because interaction between the teacher and the students is essential for every 
tool, we suggest to use one of the ‘virtual classroom’ applications listed below. Depending on the features 
of the app, it will also allow collaboration in smaller breakout rooms or separate meetings. 

Please note that: 

 We propose some applications based on our own experiences, but you may know other similar apps 
which suit you better, apps that you have already gotten used to or that your school has access to 
etc. It is not the quality of software, but the quality of teaching which makes the difference, so simply 
use apps which will help you in achieving teaching goals. This list is by no means exhaustive but can 
be a starting point to explore the possibilities of fostering a growth mindset in your students from 
home. 

 Distant teaching and learning are more time consuming, so reserve more time than described under 
the heading ‘Timing’.  

 Maintaining contact and fostering positive relationships with your students is even more important 
when going online. 

 Try to alternate between different kinds of activities to reduce fatigue. 

Suggested tools, with summaries of their functionalities from the apps themselves: 

 

Virtual classrooms 
 
 BigBlueButton is an open-source application that 

enables teachers to engage and collaborate with their 
students online through chat, audio, video and 
much more. 

 Real-time meetings by Google: using their browser, 
teachers can share their video, desktop and 
presentations with students. 

 Microsoft Teams is a proprietary business 
communication platform offering workspace chat and 
videoconferencing, file storage, and application 
integration. 

 Zoom helps businesses and organizations bring their 
teams together in a frictionless environment to get more 
done. Their easy, reliable cloud platform for video, voice, 
content sharing, and chat runs across mobile devices, 
desktops, telephones, and room systems. 

  



 
Sharing videos, images and ideas 

 With Doodly you can create unlimited whiteboard, 
blackboard, greenboard, and even glassboard doodle 
videos. Just select a doodle image. Click and drag it to the 
canvas, and Doodly will automatically draw the image for 
you.  

 Flipgrid is a simple, free, and accessible video discussion 
experience for PreK to PhD educators, learners and 
families. Create a Topic and engage your community... 
together!  

 With Google Docs, you can create and edit text 
documents right in your web browser—no special 
software is required. Even better, multiple people can 
work at the same time, you can see people’s changes as 
they make them, and every change is saved 
automatically. 

 Manage event registrations, create a quick opinion poll, 
and much more. With Google Forms, you can create and 
analyze surveys right in your mobile or web browser—no 
special software required. 

 A collaborative, digital whiteboard makes it easy to 
create without boundaries and share ideas in real 
time. Jamboard moves the whiteboard to the cloud. 

 Kahoot! is a game-based learning platform that makes it 
easy to create, share and play learning games or trivia 
quizzes in minutes.  

 lino is an online web sticky note service that can be used 
to post memos, to-do lists, ideas, and photos anywhere 
on an online web canvas. 

 Lucidchart is a visual workspace that combines 
diagramming, data visualization, and collaboration to 
accelerate understanding and drive innovation. With this 
intuitive, cloud-based solution, everyone can work 
visually and collaborate in real-time while building 
flowcharts, mockups, UML diagrams, and more. 

 Mentimeter is an easy-to-use presentation software 
used by more than 25 million people. 
With Mentimeter you can create fun and interactive 
presentations. They help you make your events, 
presentations, lectures, and workshops innovative and 
memorable. 

 
 
 
 

MindMup: free online mind mapping. The most 
productive online mind map canvas on the Web.  

  



 
 Padlet is an online virtual “bulletin” board, where 

students and teachers can collaborate, reflect, share 
links and pictures, in a secure location. Padlet allows 
users to create a hidden wall with a custom 
URL. Padlet creators can also moderate posts, remove 
posts, and manage their board 24/7. 

 Pinterest is a visual discovery engine for finding ideas 
like recipes, home and style inspiration, and more. With 
billions of Pins on Pinterest, you'll always find ideas to 
spark inspiration. When you discover Pins you love, save 
them to boards to keep your ideas organized and easy to 
find. 

 Pixabay.com is a website for sharing digital 
photography, illustrations, vector graphics, film footage 
and music under the Pixybay license. All content 
on Pixabay can be used for free for commercial and 
noncommercial use across print and digital, except in the 
cases mentioned in "What is not allowed". 

 Snappa makes it easy to create any type of online 
graphic. Create & publish images for social media, blogs, 
ads, and more! 

 Trello is a collaboration tool that organizes your projects 
into boards. In one glance, Trello tells you what's being 
worked on, who's working on what, and where 
something is in a process. 

 

Consider parental involvement: you can share students’ work (mindmaps, padlets) with their parents, invite 
them to be role models (e.g. the tool Meet and Greet) or a part of the network (e.g. My Network), to discuss 
success (e.g. What Success Looks Like…) or failures (e.g. From Failure to Wisdom) or to supervise a calendar 
grid (e.g. The Chain of Progress). Please always respect students’ autonomy and consult them before inviting 
their parents. Be aware that overemphasizing the role of the parents when working with the final grades 
may be counter-effective. 

  



 

The title of the tool  
 
 
 
 
 

 

What can you find in the tools below? 

 

 

 
 

 

 

 

 

 

A detailed description of the tool. 

 

 

 

 

 

  

Suggestions on how to use the tool in distant learning and 
virtual classrooms. 

 

  

OBJECTIVES 
 

 

For teachers 
 What teachers can achieve, explicitly referring to the KEY ELEMENT that student deal with, in capital letters 

(see mindmap above). 
For students 
 A number of objectives that students can achieve. 

 

Materials 
A description of the materials needed in the analogue version. 
 
Time 
An estimation of the time needed for the analogue version. 

An invitation to give us your 1-minute-
feedback after using the tool, 

by scanning the QR-code. Alternatively you 
can click on 

https://forms.gle/LN8JPQ3pVyyQCPnUA 

A logo referring to one of the five key elements 
in the Growth Mindset concept 

https://forms.gle/LN8JPQ3pVyyQCPnUA


 

Round Table Conversation 
 
 
 
 
 

 
 

 

 

 

 make the link between learning outside and inside of school. 
 discuss that there are different ways of learning (formal, informal, non-formal). 
 identify good learning strategies. 

 
A group of 4-12 students are invited to bring an object (per student) which is valuable to them or expresses/symbolizes 
important issues (e.g. sports equipment, pictures, jewelry, cloths, art, souvenirs). A conversation starts with the 
question about the object underneath. From the explanation of the student, the conversation is guided towards the 
core values, ambitions and experiences of the student in relation to school experiences, expectations and ambitions. 
Peers are invited by the teacher to reflect on this explanation by addressing qualities and challenges of the student 
(and how to cope with them).  
 

1. What is the object? 
2. Why is it important to you? 
3. Why do you think it is important to hold on to it and what else do you want to hold on to? Why? (This is a 

question in relation to the ‘effort’ students want to put into parts of their lives.) 
4. Which school subjects or aspects of learning are important to you? 
5.   How can you maintain/achieve these important aspects?  

 

 

 

 

 

 

The online version of this tool is ideal for community building. The teacher and the students meet in a virtual 
classroom. Make sure to limit the number of students joining the meeting or using the virtual whiteboards so 
as to keep the activity time efficient and effective. Students can be invited to discuss the first two questions in 
pairs (e.g. in breakout rooms or separate meetings). Instead of just bringing an object, students can share 
images and drawings and/or record their voices or themselves.  

OBJECTIVES 
 

 

For teachers 
 gain insight into the strengths the students see in themselves, the learning strategies that they use and the 

kind of EFFORT that goes into learning. 
For students 

 
Materials 
Round or square table with chairs 
Object brought to class by the students 
 
Time 
20-45 minutes 
 

 



 

Outside In 
 
 
 
 
 

 
 

 

 

 

 reflect on past (school) career paths and their expectations for the future. 
 reflect on challenges and success within these paths. 
 discuss opportunities to turn experiences of failure into experiences of success. 

  

1. Speed dating: students stand in two rows facing one another. They have 1 minute per pair to answer a question: 
“What are you good at?”, “In what did you succeed?”. Both persons have to answer. Then one row moves to the left 
and new pairs are created and answer the same question. After 1 minute one row moves to the left once again and 
the procedure is repeated. 

2. Students work in groups of three. They receive three definitions (Appendix 1): formal learning, non-formal learning 
and informal learning. After having read the definitions they try to explain the different types of learning (informal, 
formal, non-formal) in their own words in order to create awareness of the fact that learning extends beyond the 
school/classroom. 

3. Students in the above mentioned groups recall their own experiences in terms of learning outside and inside of the 
school (learning in formal, informal or non-formal context). They answer the question: ‘How did you learn?’ (learning 
strategies), e.g. learning language by watching Game of Thrones (outside school), in addition to learning a foreign 
language at school. 

4. Students discuss the following questions: 
Which of the learning methods is the most effective? Why? 
Which method is the most important for you? Why? 

The teacher works closely with the groups and helps in identifying proper context and adequate methods. 
 
5. Each group prepares a mind map and attaches it to the wall. 

6. Students look at the posters (cfr. the method “talking wall”). They prepare an answer to the question: Which of the 
learning methods can be used at school? Students return to their groups and share answers. Then they choose one of 
the methods (the most attractive or popular one). 

OBJECTIVES 
 

 

For teachers 
 gain insight into the EFFORT students put into extra-curricular activities such as sports, hobbies, etc. 

For students 



 
7. Students in groups of three are asked to prepare a commercial of one chosen method, showing its features and 
effects. 

 

 

 

 

 

 

 

 

The teacher and the students meet in a virtual classroom. Step 1: a virtual whiteboard or other tools in which 
notes can be made, can be used for students to write down their answers. Step 2: breakout rooms or new 
meetings allow students to discuss in smaller groups. Step 5: the virtual whiteboard allows students to 
cooperate. Alternatively they create a mindmap, on which they work together, and share their outcome on a 
virtual whiteboard in Step 6.  

  

 
Materials 
Handout with three definitions for each group (see Appendix 1) 
Flipcharts 
Markers 
Tape 
 
Time 
60 minutes 

 



 

Create a Bridge 
 
 
 
 
 

 
 

 

 

 

 make a connection between learning outside of the school and the curriculum at school. 
 discuss how skills and competences that are supposed to be acquired at school can be acquired by different 

means and on different occasions (e.g. through extracurricular activities) (a link with formal and informal 
learning is made). 

 

Children continue to learn and discover new things after school. Many of them participate in regular activities that 
teach them new skills. For example, some learn how to play an instrument while others partake in sportive activities. 
Furthermore, children today are constantly exposed to new information. They have access to an endless stream of 
information that is available to them anywhere, any time. Even playing outside with friends or inside in front of a 
computer can be a learning experience. Learning that takes place outside of the school is considered to be a part of 
informal and non-formal education. 

The competences required at school can be acquired by different means. The hobbies and interests that we develop 
elsewhere can lead to skills and abilities that are useful in the classroom. They can raise curiosity about various subjects. 
Knowledge gained from extracurricular activities is often related to the subjects in one way or another. These activities 
can also be helpful in tackling problems students face, like attention deficit. 

Success at school is supported and encouraged by extracurricular activities when the link between them and school is 
made clear. By connecting the subjects we study to our hobbies, we can see the importance of these subjects and make 
studying fun. 

1. The teacher asks everyone to quickly state an extracurricular activity that the students do regularly/are interested in. 

2. Every student takes a sheet of paper and a pen. Next, they stand up and put their tables aside so that they can form 
groups according to their common interests. For example, in one corner there will be students who are in theatre and 
other corners there will be students who like video games, students who play an instrument or students who do sports. 
There can be as many groups as they like. Students who have multiple interests will choose the one they devote their 
time to the most. 

3. Once the groups are formed, students will individually write about the activity for 5-10 minutes. They will describe 
the different parts of the activity in detail and what they learned/skills they have gained as a result. (“For example, 
let's say you are doing theatre outside of school. You will describe the activity first; it includes going to rehearsal every 
week, memorizing lines, acting etc. You will then write about the skills you gained thanks to this activity, such as, you 
now know how to control your breathing or give a speech in front of a crowd.”) 

4. Each group will then have a discussion for 10 minutes. They will discuss among themselves the things they have 
learned thanks to that activity that are applicable and relevant in school (team spirit, elocution, historical knowledge, 
etc). 

 

OBJECTIVES 
 

 

For teachers 
 gain insight into the EFFORT students put into extra-curricular activities such as sports, hobbies, etc. 

For students 



 
 

5. They should justify why this particular activity is related to a school subject, by giving concrete examples from their 
personal experiences, if possible. They should also talk about improving the connections between their selected 
activity and the subjects in school. 

6. After the group discussion, the students will share their conclusions with the class. Each group will make a 
presentation of 5 minutes. 

7. If the teacher wishes, the activity can turn into a competition; in that case each group will argue that their activity 
is the most useful one for success at school. The most convincing group wins. 

8. Students from other groups can ask questions or ask how these activities helped them learn. 

9. At the end, the teacher can talk about strategies that can help students in the learning process and give advice on 
how to link activities outside of school to the school curriculum. The teacher can also recommend other activities to 
groups according to their interests. 

 

 

 

 

 

 

Students can express their preferences through any kind of online survey tool or on an online whiteboard. 
These preferences can be used to divide them into groups (in breakout rooms or separate meeting rooms). A 
video tool can be used to share their ideas. 

  

 
Materials 
A sheet of paper for every student 
A pen for every student 
 
Time 
40 minutes 

 



 

Learning XL 
 
 
 
 
 

 
 

 

 

 

 reflect on their own understanding of and approaches to learning. 
 
Reflecting upon core beliefs and approaches to learning may induce self-awareness and self-assessment which may 
promote a growth mindset. 
 
1. The teacher asks each student to answer the following questions individually, on post-its. [The answers to 
questions c) and d) are related to learning a new subject in school, time: 10 min.] 

a) What does ‘learning’ something mean to me? / What benefits do I see for me in ‘learning’ something? 
[approaches to learning]  

b) Name 3 things I like most and 3 things I dislike most about learning, in general. [learning satisfaction] 
c) Name 3 words that best describe how I usually react when I have to learn or am learning a new subject in 

school (e.g. grammar, algebra, history, drawing technique). [reaction to learning] 
d) Name 3 ways/strategies I use and/or would recommend to others to use to better learn a new subject (e.g. 

grammar, algebra, history, drawing technique). [learning strategies] 

2. In groups of 3-5, students discuss their own ideas and write down the group’s answers to each question (based on 
shared personal experiences) in one or more post-its, which are then included in a flipchart and presented to the 
others. Alternatively, groups may present their answers in a more creative way, for instance by making a video or 
making use of a music style they like (e.g. rap, slam). [30 min] 

 
3. The teacher summarizes the ideas presented by the groups referring to commonalities and differences and 
reflecting upon them positively (e.g. identifying the more or less effective use of specific strategies depending on the 
context), with the class. [5 min] 

 
4. Students are asked to reflect individually on their own process of learning up until now, based on their initial answers 
(1) and on the ideas presented in class discussion (2-3), based on the following questions: a) How has my learning 
process been until now? b) What can I do to improve it (e.g. in attitude, reactions, strategies used)? [5 min] 
 
 

 

 

 

 

 

OBJECTIVES 
 

 

For teachers 
 gain insight into the strengths the students see in themselves, the learning strategies that they use and the 

kind of EFFORT that goes into learning. 
For students 

 
Materials 
Round or square table with chairs 
Object brought to class by the students 

 
Time 
40 minutes 
 



 
 

An online survey tool can be used to collect the students’ answers and share them. Alternatively ideas can be 
expressed in a more creative way using a (doodle) video app. If you want to focus on enhancing positive 
relationships with and between the students, an online conversation in a virtual classroom may be a better 
choice to facilitate the sharing of ideas. 

  



 

Meet & Greet 
 
 
 
 
 

 
 

 

 

 

 discuss the path of growth of others as potential role models. 
 gain insight into the success and failure of others. 
 discuss the importance of learning at school as a preparation for professional life. 

 
Successful professionals in or outside of the classroom setting can function as role models for students by 
engaging with them in a dialogue about the learning path (including success and failure in and outside school). 
 
The students prepare for the visit by developing a list of possible questions to be asked to the professional. This 
visit can consist of inviting a role model to the class or asking the students to go meet successful professionals in 
their work place, for example, depending on what is easier for both sides. 
 
Students make a poster about the Meet & Greet, depicting on the left-hand side the (study) career path of the 
professional and on the right-hand side the student’s projected career path. 
 
Critical issues 
Role models could be specifically gender biased e.g. a construction worker, a nurse. Role models should have 
realistic professions in relation to the level of education. 
 
 
 
 
 

 

 

 

 

 

Two online versions of this tool are possible. Students can prepare questions using an online mindmap. They 
then make a video call with a professional. Or the professional is asked to record a 5/6 minute video in which 
they explain their job activities to students. Students subsequently write down question and a Q&A online 
meeting is organised. Afterwards a poster can be made using an app for the creation of online graphics. 

  

OBJECTIVES 
 

 

For teachers 
 gain insight into the goals their students set for themselves and how their potential SUCCESS relates to their 

role models’. 
For students 

 

Materials 
A2 sheets of poster paper 

 
Time 
Poster preparation: 45 minutes 
Preparing questions: 20 minutes  
Visit: depending on the chosen method 

 
 
 



 

Learning Diary 
 
 
 
 
 

 
 

 

 

 

 collect and visualize a variety of learning experiences. 
 set goals in study choices. 
 discuss their relation to long term effort and study success. 
 reflect on their progress and process in learning. 

A learning diary is a selected body of student work—with reflections—that provides evidence of a student’s progress 
toward standards, learning targets and character growth. It is similar to a personal diary but focused on learning. 
Students are asked to share, collect, register and create products, such as images, drawings, poems, photos and 
collages in a dummy book. Students can provide evidence of goal achievements or inspirational examples and visualize 
growth and learning through meaningful reflection. 

1. Collect pictures of professional role models and describe their career path; 
2. Collect personal successful study results (e.g. mathematics tests and comment on why these are successful); 
3. Make a drawing of your desk or private room where you do your homework; 
4. Copy-paste, collect, or draw an interesting news item daily, during a full week. 

Teachers can spend 5-20 minutes each lesson to discuss the progress of the diary of one or two students. Teachers 
can question the perception and attribution of the student on study success and failure and connect this to a growth 
mindset. 
 
Suggestions for discussion: 

1. How is the learning diary going? Is it easy or difficult for you? Why? 
2. Why did you choose those professional role models? 
3. Are you able to collect successful study results? What went well/wrong? 
4. Was it difficult to reach success? 

 
Critical issues 
Not every student likes the use of an analogue visual portfolio and it needs discipline to use the tool. It depends on 
the teachers’ imbedding of this tool into the educational program and the quality of the assignments (including the 
formative assessment) to determine what will be instrumental in developing a growth mindset. 
 

 

 

 

 

 

 

OBJECTIVES 
 

 

For teachers 
 gain insight into the EFFORT students put into their school work, the OBSTACLES they face while studying and 

the way they deal with SUCCESSful role models. 
For students 



 
 

 

 

 

 

 

 

 

A tool to share documents with the teacher can be used to ‘host’ the online diaries. Teachers can monitor the 
students’ progress and students can integrate (links to) videos and photos. Students can be encouraged to 
create sculptures/paintings/drawings/collages/ etc. They can take pictures of their creations and upload them 
in their online portfolio. They can also be asked to make a short video in which they explain what they created 
and why.  

In addition to the more general questions about learning, pandemic related questions can be added, as it is 
bound to affect the students’ learning. For example: Did the pandemic change the way you are learning? If so 
– please explain how. What are the main problems caused by the pandemic? What helps in this situation?  

 

  

 
Materials 
Analogue dummies are available at low cost at  
bookshops or art supply shops (more expensive). 

 
Time 
Depending on the use, the tool can be  
integrated in all subjects and/or specific  
assignments with different time frames. 

 



 

Brand Your Team 
 
 
 
 
 

 
 

 

 

 

 identify qualities in other students and present them within a group assignment. 
 discuss how their qualities are perceived by others. 

Prior to a given group assignment, students present themselves as a group, mentioning the unique qualities and 
abilities of the group. Make groups of 3-6 students and ask them to create a brief summary of the qualities of every 
individual. Fellow students are only allowed to mention positive characteristics, abilities, skills etc. The described 
student is only allowed to listen in and not to comment. After every student is described, the team will prepare a pitch 
that presents the unique qualities of the team without connecting this to an individual. Students can be asked to 
choose a logo, a moto and/or a picture to represent their team. 
 

1. What is the student’s best skill? 
2. What is their best personality trait? 
3. What is the student’s best subject in school? 

 
 

 

 

 

 

 

 

Teams of students can be asked to create social media profiles or a simple website. Students should be made 
aware of copyright on images that they use and open access photos or graphics can be made available through 
teacher accounts on websites offering ‘free images’. The teacher and students can meet in a virtual classroom 
and breakout rooms or separate meetings can enhance collaboration. A virtual whiteboard can be used for 
this online collaboration. 

 

  

OBJECTIVES 
 

 

For teachers 
 gain insight into the skills and qualities (SUCCESSful attributes) students see in themselves. 

For students 

 
Materials 
Markers 
Sheet of A4 paper (to write down the qualities) per group  
of 3-6 students. 

 
Time 
15-50 minutes 

 



 

My Network 
 
 
 
 
 

 
 

 

 

 

 discuss their network: they are surrounded by others (friends, family, classmates, teachers, etc.) to help 
them. 

 gain insight in the potential of using their network to achieve learning goals. 
 gain insight in the need to constantly update their network. 

 
By using this tool, students become aware of the fact that they are not alone in trying to reach their goals, but that 
they are surrounded by others (friends, family, classmates, teachers, etc.) to help them. This group of people is what 
we call their ‘network’. The tool also makes them reflect on the benefits of their network, ways to enlarge their network 
in terms of their goals, the importance of certain ‘circles’ in their network, etc. 
 
The teacher asks reflective questions that stimulate students’ thinking on their own network. These questions can 
relate to students’ daily life or to their school situation. (For example questions, see below.) 
 
Students work individually. They write down the names of the persons in their ‘network’ on a post-it and stick these 
post-its on their target. The middle point of the target symbolizes themselves, the positions of the post-its symbolize 
the distance between themselves and the persons mentioned on the post-its. More concretely, the closer they stick 
the post-it to the middle point (=themselves), the closer this person is to themselves. 
 
Students may benefit from watching a video about a successful person and reflecting on their network (e.g. 
https://www.youtube.com/watch?v=xeGT5uu_lR0  in which Billie Eilish talks about her family’s role in her musical 
career) before they reflect on their own. 
 
After the individual work on the target, students can be invited to share their (reflections on their) networks in pairs 
or with the class. 
 
Example questions (to stimulate reflection): 
Related to daily life: 
- Which persons are important to you? 
- Which persons do you like to hang out with? 
… 
Let students also reflect on the reasons why these people are important. 
 
Related to learning processes: 
- Which persons have taught you something? 
- Which persons do you go to for help/advice? 
… 
Let students also think about the reasons why they turn to certain people for help/advice. 

OBJECTIVES 
 

 

For teachers 
 gain insight into the students’ network and how they deal with SUCCESS (of themselves and others) within 

that network. 
For students 

https://www.youtube.com/watch?v=xeGT5uu_lR0


 
 
Related to goal setting and achieving goals: 
- Which things would you like to learn in the future? (which learning goals do you have?) 
- Is your network sufficient to achieve your learning goals for the future? 
- Which persons do you need to reach these goals? Are those people already present in your network? Or do you need 
to include them? 
… 
Let students think about how they can reach those persons in order to achieve their goals. 
 
 

 

 

 

 

 

 

The teacher and the students meet in a virtual classroom and students visualize their network individually, 
after which they share the outcome. They can also use an online portfolio or whiteboard to do this. 

 

 
Materials 
A3 sheets of paper with target image  
(Appendix 3)  
5-10 post-its per student 

 
Time 
20-30 minutes 

 



 

What Success Looks Like … 
 
 
 
 
 

 
 

 

 

 

 discuss opportunities to turn failure into learning. 
 discuss the importance of effort and persistence 

 
1. PICTURES OF FAMOUS PEOPLE 
The teacher shows pictures of famous people and asks following questions: 

o Do you know these people? 
o What are/were they successful at? 
o What made them successful, you think? Was it because of an innate talent or did they have to sacrifice a lot to 

reach this level of competence? 
(In case students don’t recognize the famous people in the pictures, maybe they can look them up on the internet). 

 
2. VIDEO ABOUT FAMOUS FAILURES 
The teacher shows the video about famous failures (or another) beneath. 
Here you find some examples of videos. More valuable is to look for videos that match with your local context, maybe 
of local people, local education and/or local/common issues (e.g. dyslexia). 

https://www.youtube.com/watch?v=JNy-XytidOU (famous failures) 
https://www.youtube.com/watch?v=jwjGw3BCryI (motivational video) 

 
3. DISCUSSION IN TRIO’S 
Discussion in trio’s, based on questions in an envelope: 
What does this video tell you? 
Suggestions: 

o What did you expect? Did you expect that these people went through some difficulties to reach their 
success? Why? Why not? 

o What kind of options did they have to cope with failure? 
o What would you advise people who want to give up? 

 
(2nd layer) 

o What can you learn about these stories about your own school career? 
o Can you give an example of when you experienced failure?  How did you cope with it? 

 
4. THE ICEBERG ILLUSION 
Based on the discussion above, each trio thinks about what people see of success, and what they don’t. They complete 
the iceberg poster with the things others don’t see of their success. 
(Students may need some help to identify their ‘success’, what they are good at. They can be asked to write down 
their neighbor’s ‘talent’ on a post-it and use the post-it stuck on them by their classmate as a source of inspiration for 
the tip of their iceberg. 

OBJECTIVES 
 

 

For teachers 
 gain insight into the students’ network and how they deal with SUCCESS (of themselves and others) within 

that network. 
For students 

https://www.youtube.com/watch?v=JNy-XytidOU
https://www.youtube.com/watch?v=jwjGw3BCryI


 
Creative students may not need a prepared poster. They can design one themselves.) 

 
5. BRINGING IT ALL TOGETHER 
Each trio can show their poster to the other students. 
All items can be summarized on one big poster which can be hung in the classroom. 
 
 

 

 

 

 

 

 

 

 

 

 

A digital whiteboard allows the teacher to post a photo of a famous person and the students to post 
responses. Alternatively a quiz on a game-based learning platform can be used to collect answers.  

 

  

 
Materials 
Computer and projector, or student’s mobile phones,, videos on Youtube  
Envelopes with questions 
A4 posters ‘Success is like an iceberg …’ (one 
for each trio) (Appendix 4) 
A3 poster to use in the classroom. 

 
Time 

1. 10 minutes 
2. 5 minutes 
3. 10 minutes 
4. 5 minutes 
5. 10 minutes 



 

Letter to My Peers 
 
 
 
 
 

 
 

 

 

  

 reflect on their own learning struggles/difficulties and their coping strategies. 
 reflect on the struggles/difficulties in different life situations (of themselves, at school with their teachers 

and peers and outside of the school with their family and friends). 
 

Seeing struggle and failure as part of everyone’s learning and of role models such as the teacher, may allow students’ 
better acceptance of experiences of failure, and see them as opportunities for personal growth, promoting learning 
from mistakes and improving learning strategies. 
 
1. The teacher shares with the students her/his own experience of struggle(s) in learning, from when she/he was the 
same age as them, by reading a letter that she/he wrote, mentioning one learning difficulty she/he had at the time 
(see template in Appendix 5a, to be filled in by the teacher, with an example based on students’ common difficulties). 
[5 min] 
 
2. Students are asked to write a postcard (Appendix5b), referring to a) one situation when they struggled and failed in 
a first attempt at learning something (during this or last school year), b) how they experienced it and c) which strategies 
they used to overcome it. 
The postcard is addressed to a hypothetical future student (e.g. someone who will enter the student’s school year, or 
cycle of education, in the next school year), in a way to alert and advise the student who receives the postcard on how 
to deal with similar situations in the future. [15 min]. 
 
3. The postcards then are given to the teacher, who reads up to 3 examples out loud (without identifying the student 
who wrote it, and discusses with the class  a) similar learning struggle(s) they have already experienced and b) possible 
ways to overcome them. [15 min] 
 
4. Students are, finally, invited to write (not to be shared with others about following questions [5 min]: 

a) “How do these stories relate to my own experience?” 
b) “What can I learn from them and how can I apply this in my future learning at school?” 

 

 

 

 

 

 

 

OBJECTIVES 
 

 
For teachers 
 gain insight into the students’ coping and learning strategies around failure. 

For students 

 
Materials 
Sheets of paper 
Pens 
Teacher letter template (Appendix 5a) 
Student postcard template (Appendix 5b) 
 
Time 
40 minutes 



 
 

 

The teacher creates an email address for the 'future student', for instance, futurestudent@gmail.com. 
Students send their email to this address. Alternatively students send emails to each other or the teacher 
involves actual ‘younger’ students ‘virtually’. 

The teacher and the students can meet in a virtual classroom to share ideas and reflections and debrief. They 
can write their card on a virtual whiteboard and share it. 

 

  

mailto:futurestudent@gmail.com


 

From Failure to Wisdom 
 
 
 
 
 

 
 

 

 

  

 
ACTIVITY 1 – DISCUSSION ON FAILURES 
The teacher divides the class into groups of four or five. 
1.  Every student gets a sheet of paper with a pencil with different colors (for instance pink/red for 

wisdom/success and blue/green for failures) 
2.  They draw a line in the middle. One side will be titled “failure”, the other will be “wisdom”. 
3.  Everyone writes their past failures in the failure column (max. of 5). Failures can be those that are encountered 

inside school (failing a test, for example) or outside school (forgetting a friend’s birthday). 
The teacher should clarify that it is not obligatory to share these failures with anyone, including the teacher. 
Students may share their failures if they wish to do so. The important part is that everyone has some. 

4.  Students write down the lessons that they have learned thanks to that failure in the wisdom column. This is 
the part that is going to be shared. The students should explain what they have learned and why it was 
important. 

5.  Each member of the group shares their wisdom with others, and they pick one volunteer to combine the 
lessons learned by the students in the group. 

6.  The chosen volunteers tell the class the 
combined wisdom of their group. Other group members can have a discussion and ask questions. 

7.  As a conclusion the teacher can explain that those failures can be left behind or built upon as long we 
remember the "wisdom" we have gained. 
(Loosely based on the activity “failure toss” in Downing, Skip. On Course Facilitator’s Manual, Cengage 
Learning.) [20 min] 

 

OBJECTIVES 
 

 
For teachers 
 gain insight into the students’ ‘FAILURES’ (cfr. obstacles in learning processes) and how they dealt with them. 

For students  
 discuss how moments of failure can be useful and can be dealt with in a productive manner. 
 cope with their own failure. 

 
Moments of failure are constructive if we know how to make use of them.  No one is born as an expert on a certain 
subject. Only by making lots of mistakes and learning from them can we become better at something. We should 
acknowledge that a failure has happened, identify the reasons behind it and work towards eliminating these reasons 
in order to not repeat the same mistakes. 
 
Failures are also a fact of life. No matter who we are, we feel disappointment and frustration when we fail. However, 
we should not be discouraged and feel bitter. Channeling these emotions into a productive mindset allows us to 
overcome the obstacles that lie ahead. Once we know what our failures are, we can build on them and continue the 
learning process after having included them in the process. 
 
This activity shows that everyone has moments of failure and each failure represents an opportunity for growth. With 
wisdom, failures can be managed and dealt with. It is up to us to take that opportunity and move forward. 



 
ACTIVITY 2 – PRACTICAL ACTIVITY ABOUT FAILURE 
1.  Each student is given five sheets of paper and a roll of scotch tape. They have 10 minutes to build the tallest 

tower possible with paper and tape. The tower must stand on its own. The tallest stable structure wins the 
game. 

2.  After the towers are built, the teacher asks students to reflect upon the game.  
Was everyone able to build the tower at once?  
Which problems did they encounter?  
How many times did they fail in order to find solutions? Are they now better equipped to build paper towers? 

3.  A short discussion about these questions follows. 
4.  The teacher states that the tower is a metaphor for success in school and raises the following questions 

Which problems do we have? 
 How can we overcome those problems in order to build the tower of success? 

5.  After the first discussion, the teacher asks the students to make groups of four or five.  
6.  The students have five sheets of paper and tape once more, but this time they have to make a taller tower 

together. 
7.  The teacher then leads a final discussion on the importance of cooperation and teamwork and the failures we 

can encounter in group assignments. [30 min] 
 
ACTIVITY 3 - GENERAL BRAINSTORM 
On the basis of the discussion and the practical activity, the teacher, together with his/her/their students, raises the 
main conclusions about failure to be remembered. 
 

 

 

 

 

 

 

 

 

We suggest an alternative online ‘practical activity’: divide students into groups of 4-5. In each group, the 
teacher designates a person who will read the task out loud. Each group works in its own virtual 
room/meeting. Important rule: the student who receives the instructions cannot show them to the others. 
Students in the group can discuss what and how to draw, explain the concepts but they cannot show each 
other the drawings while they are making them. 

The instructions are: 

1. First listen to all the instructions before you start drawing.   
2. You will draw a geometric figure in the upper left corner of the page. 
First draw the hypotenuse of the upper left corner, forming an aquilateral triangle between the leg and the 
upper left corner of the page. The hypotenuse is approximately 10 centimeters long. 
3. Its horizontal leg is parallel to the top edge of the page and is approximately 7 centimeters long. 
4. Finish the triangle by adding a third leg that runs vertically, parallel to the left edge of the sheet. 

 
  

 
Materials 
Activity 1: sheet of paper and multicolored pens for every student 
Activity 2: 5 sheets of paper and a roll of scotch tape per student. 

 
Time 
45 minutes 
 
 
 
 



 
After drawing, the students compare their drawings with others in the group. Then they discuss the questions 
listed in the second point. In a virtual classroom, together with the entire class, the teacher says that the 
corner of the triangle should be straight (90 degrees). They discuss the difficulties that the students 
encountered while drawing the figure and how they resolved them? The rest of the activity stays the same. 

  



 

F.A.I.L. 
 
 
 
 
 

 
 

 

 

  

 discuss that success in often preceded by failure. 
 discuss effort as an important factor in the learning process. 

 
People with limited knowledge are vulnerable in today's society. It is therefore important to learn at school and build 
a solid knowledge base, in order to become resilient, critical adults. 
 
1. FAIL = FIRST ATTEMPT IN LEARNING 
The students are divided into groups of four and think about the questions on the placemat. They think about 
something outside of school they have become good at: a skill, competence, … 

 
- Did you succeed at the first attempt? 
- What effort did you have to put in to achieve this? 
- Have you ever failed while practicing? 
- What made you persist? 

 
2. CREATIVE OUTPUT (optional) 
Students make a motivational poster, puzzle, cartoon, etc, about failure and effort with their group. Examples can be 
provided. Creative students might not need examples in advance. 
 

 

 

 

 

 

 

 

 The teacher and the students meet in a virtual classroom and the students fill out an online template of the 
placemat, anonymously. A virtual whiteboard can be used to share the creative output of the groups. 
 

 

 

  

OBJECTIVES 
 

 
For teachers 

 gain insight into the students’ ‘F.A.I.L.URES’ and how they dealt with them. 
For students  

 
Materials 
One placemat for each group (Appendix 6) 
Examples of posters (optional) 
One A3 sheet of paper for each group. 

 
Time 
1. 10 minutes 
2. 40 minutes 
 



 

Shared Struggles 
 
 
 
 
 

 
 

 

 

  

 discuss how everyone faces struggles/difficulties in school. 
 discuss useful coping strategies in learning, shared by and with others. 

 
Sharing learning experiences and difficulties may allow students to see struggle as part of the learning process, and 
help them identify more effective strategies for learning new things, together with others, which may contribute to a 
growth mindset. 
 
1. In groups of 3-5, students  
  a) reflect upon and present to the class one or two examples of learning struggles in school that they have 

already experienced (shared between the group members),  
  b) identify their causes and  
  c) identify and explain up to 4 strategies they would suggest to overcome each struggle, based on their own 

experiences. 
Groups may present this by writing their answers on a flipchart, or in a more creative way, by creating a song in a 
music style that they like (with or without choreography) or by a short (theatre) play of the exemplified situation. 
[20 min preparation + 35 min (all) presentations] 
 
2. Finally, students are asked to think about a learning struggle/difficulty that they currently experience (or recently 
experienced) at school and make a drawing (or, alternatively write) about: 

a) how they deal/dealt with it; 
b) to what extent it affects/affected their learning skills and/or attitude towards school;  
c) which, and to what extent, learning strategies presented by the groups (or other ones that they may recall) 

they could use to deal with it. 
This should not be shared with others in class. [10 min] 
 

 

 

 

 

 

 

Meeting in virtual classrooms and separate rooms/meetings can be used to mimic the classroom and group 
activities.  

OBJECTIVES 
 

 
For teachers 
 gain insight into how students deal with OBSTACLES in the learning process. 

For students  

Materials 
Sheets of paper 
Pens 
Flip charts.  
 
Time 
65 minutes 



 

Reflection Tree 
 
 
 
 
 

 
 

 

 

  

 discuss struggles/difficulties in learning and support. 
 reflect on the support in searching for more efficient learning strategies. 

 
Seeing struggle and failure as part of everyone’s learning may allow students’ better acceptance of it, seeing them as 
opportunities of personal growth and improvement, promoting learning from mistakes and improving learning 
strategies. 
 
1. The teacher asks each student to write down in an individual diagram (e.g. Reflection Tree – Appendix 7): 

a) one learning struggle/difficulty (in-school or out-of-school learning) that the student or someone they know 
is facing or has recently faced [tree trunk]; 

b) two reasons/causes for that struggle [tree roots]; 
c) two concrete, successful ways to solve the struggle [tree leaves]. 

Each student hands their diagram to the teacher [20 min]. 
During the same week, another teacher in the school asks his/her/their students to do this task at the same time so 
there are (at least) two groups with the opportunity to compare the feedback gathered among the students. 
 
2. During the following session with the class (e.g. the following week) 

a) teachers give each of their students a diagram (“Reflection Tree”) written by a student from the other class; 
b) students give positive and/or constructive feedback to help that student solve the presented 

struggle/difficulty. The feedback has to be based on ideas from their personal, particularly successful, learning 
experiences; 

c) in a plenary session all the students share their feedback. [20 min] 
 
3. In the following session with the class (e.g. at the end of the same week), 

a) each student gets back his/her/their “Reflection Tree”. 
b) a discussion/debate in class is held about the suggested solutions and learning strategies each one gave and 

received. 
c) a brainstorming is suggested to share the main conclusions raised from the exchange. [20 min] 

 
Teachers may also do this task themselves. They can exchange reflections in a confidential way by, for instance, placing 
the “Reflection Tree” and feedback on others’ “Reflection Tree” in a box in the teachers’ room. 
They may also exchange reflections directly but in an informal way with a group of selected teachers, ideally with 
different specialties (e.g. Language, Mathematics, Physics, Sports, Art, etc.), ages (experienced or less experienced) 
and genders in order to collect feedback from different profiles. 

OBJECTIVES 
 

 
For teachers 
 gain insight into how the students deal with FAILURE in the learning process. 
 gain insight in how peers had to cope with failure in their own personal/professional life. 

For students  



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Students and the teacher meet in a virtual classroom for the classroom activities and students use a virtual 
whiteboard to fill out an online ‘reflection tree’ template.  

 
 

 

  

 
Materials 
“Reflection Tree” diagram (Appendix 7) 
 
Time 
60 minutes total 
20 minutes per session 
+ 20 minutes for informal exchanges  
among teachers 
 
 
 
 
 
 
 
 
 
 



 

Story Telling 
 
 
 
 
 

 
 

 

 

  

 discuss ways of informal learning. 
 make the link between formal and informal learning. 

 
This tool can be an introduction to tool Outside in. 
 
1. Individual work. Students recollect at least 6 moments in their life when they learned something which was 
important to them. These moments relate to: 

- significant persons from whom you have learned; 
- family life; 
- the emotional dimension; 
- leisure time; 
- travel; 
- books, movies or art. 

They can write about this experience (e.g. write a poem, comic, …). 
Alternatively, students may write down a set of key-words associated with successful learning. 
 
2. Each student writes down an answer to the questions: 

- What did you learn? About the world, about others... About yourself... 
- To what extent is this learning experience still important to you today? 

 
3. The teacher invites the students to share their stories. The students can read out loud only part, or even only one 
or two sentences of their answers. 
 
5. Students work in pairs and note down a few elements that are visible in the learning process in their stories (e.g. 
learning objectives, trying new things, planning the steps, learning by doing, modifying, working with feedback). They 
share with others. 
Note that with some groups key elements of the learning process should be introduced by the teacher. 
 
6. Students individually reflect and make notes: Which of your school learning experiences share common elements? 
Which of them were most important to you as a learner? 
How can you make sure these elements appear in your education in the future? Who can help you? 

OBJECTIVES 
 

 
For teachers 
 can gain insight into the students’ informal learning outside of school (e.g. by means of FEEDBACK or SELF-

REFLECTION). 
For students  



 
 

 

 

 

 

 

 

 

 

Students write about their learning experiences in a document that they can share and they do so in an online 
classroom. 

 

  

 
Materials 
Post-its 
Student notebooks 
Flip charts. 
 
Time 
90 minutes 
 
(The exercise is based on “Autobiographical 
Methodologies as Support for Learning" by Andrea Ciantar.) 
 



 

Growth Conversations 
 
 
 
 
 

 
 

 

 

  

 reflect on their strengths, weaknesses, and future steps, in a creative way. 
 discuss their strengths and weaknesses. 

 
This tool enables students to reflect on their strengths, weaknesses, and future steps, in a creative way. 
Too often, students just receive ‘grades’ without reflecting on these grades. More specifically: what went well, what 
went wrong and why did things happen in a certain way? 
 
Having this kind of ‘growth conversation’ can be a good alternative for ‘giving grades’ and frames within practices of 
formative assessment. It triggers the question: do we always need to grade students to improve learning? 
 
Step 1: Let students draw their hand on a A3 sheet of paper. 
Step 2: Each finger refers to a question. Students write down an answer to the question in each finger. 
Step 3: Have a ‘growth conversation’ based on students’ drawings. 
 
The teacher choses the context of this reflection method. For instance, do the questions relate to a test, a task, a series 
of tests, a trimester, a specific subject matter, …? 
Also, the proposed questions can be modified according to the specific needs of the teacher or class group. Teachers 
can choose which finger they will pay particular attention to during the conversation. 
 

- Thumb: What went well? What are my strengths/qualities? 
- Forefinger: Where do I want to go to? 
- Middle finger: What went wrong? 
- Ring finger: Which things are important to me? (values) 
- Little finger: In which things am I still ‘small’? What do I still need to learn? 

 
The suggested questions can provide a basis for different kinds of ‘growth conversations’: 

- a discussion between teacher and student; 
- a class group discussion. 

 
Suggestions for guiding growth conversations: 

- focus on the ‘not yet’ approach; 
think about possibilities for ‘transfer’ (e.g. how can strengths/qualities be used to achieve goals in other contexts, 
perhaps outside schools). 

OBJECTIVES 
 

 
For teachers 

 gain insight into the students’ strengths and weaknesses (and how they dealt with CHALLENGES) in the 
context of an evaluation. 

For students  



 
 

 

 

 

 

 

Students draw the hand online, in a drawing app, and they can be asked to share the result on an online 
whiteboard, which can be part of the ‘growth conversations’ in an virtual classroom. 

 

  

 
Materials 
A4 or A3 sheets of paper 
 
Time 
+- 30 minutes 



 

Shaped Reflection 
 
 
 
 

 
 

 

 

  

 express their beliefs about personal development in terms of learning. 

 
1. INDIVIDUAL WORK  
Each of the students is asked to prepare a shape with a colored sheet of paper. A shape should be a symbol of their 
own development in school (provide examples if needed). Students can tear or knead shapes from a colored sheet of 
paper. They should not use scissors or other tools. 
Note: please adjust the difficulty to the students’ abilities. When using scissors is necessary, no not hesitate! 
 
2. GROUP WALK 
Students get up and walk around the classroom. They merge into pairs and show the result of the above assignment. 
They tell each other how they understand the word "development" in the context of their school experience. Each 
student should talk to three other people. 
 
3. DISCUSSION 
Students answer the question: In what school situations can I observe my development? What does this development 
look like? 
 
4. AN INDIVIDUAL NOTE 
Individually, students try to answer the following questions: What did my development look like in the past two weeks? 
What am I satisfied with? 
 
Critical issues: 
If students do not have experiences of school success in learning, it is difficult for them to answer the question; they 
can prepare a negative symbol of development. In that case, a teacher can ask students to think about a learning 
experience that was pleasant to them and to talk about a change that occurred in them in that situation. 
 

 

 

 

 

 

 

OBJECTIVES 
 

 
For teachers 

 gain insight into the way students perceive their development in school and the CHALLENGES they 
encounter. 

For students  

Materials 
Colored sheets of A4 paper 
 
Time 
30 minutes 



 
 

 

The teacher can record the instructions in a video, ask the students to record their answers to the reflective 
questions, using an audio recording app, and to upload a picture of their creation on a virtual whiteboard. 
They can also use a drawing app instead.   

 

  



 

Train your Brain 
 
 
 
 
 

 
 

 

 

 discuss intelligence’s malleability and the impact of effort in learning on brain development. 
 
By being exposed to evidence about how the brain reacts to new stimuli and hard work, the malleability of intelligence 
becomes visible and the understanding of the value of effort in learning may increase, contributing to a growth mindset. 
 

1. The teacher shows two videos about growth mindset and the benefits of learning new things to brain development 
(neuroplasticity and effort effect). [5 min] 
(e.g. https://www.youtube.com/watch?v=u3uIsRjai68 https://www.youtube.com/watch?v=CrpA_o0AGY8) 
 
2. Discussion/debate in class about intelligence’s malleability and the benefits of learning and effort for one’s own 
development and success, based on the video(s) and on students’ learning experiences. [15 min] 

 
3. Individual task – The teacher tells students to ask themselves 3 questions and answer them every day, during one 
week (to be discussed in class the following week). The students may write their answers down on individual task 
sheets – “Home Activity” (see Appendix 8), or audio register them by using, for instance, a smartphone. 

a) Which activities/events did I face today which allowed my brain to grow (i.e. were challenging - I had to put 
extra effort in)? 

b) How can I make those activities/events even more challenging so that my brain can grow even more? 
c) What ways/strategies did I use to challenge myself? 

 

 

 

 

 

 

 

The classroom activity can take place in a virtual classroom. The other activities can be carried out by the 
students individually, at home. 

 

  

  

OBJECTIVES 
 

 
For teachers 
 gain insight into the students’ knowledge of the brain’s malleability. 
 gain insight into the strategies/activities students use to challenge themselves and the extra EFFORT they put 

in to allow their brains to develop. 
For students 

Materials 
Computer (with internet access) 
Individual task sheet (“Home Activity”- Appendix 8). 
 
Time 
25 minutes 

https://www.youtube.com/watch?v=u3uIsRjai68
https://www.youtube.com/watch?v=CrpA_o0AGY8


 

The Chain of Progress 
 
 
 
 
 

 
 

 

 

 track their progress. 
 discuss how progress is made by incremental steps. 
 set attainable goals that take time into account. 
 make studying a part of their daily routine. 

 
Regular practice is a prerequisite for success. Repetition allows students to focus on the subjects they learn at school 
and develop their skills. By starting from where they left from the day before, students can build upon their past studies 
and keep getting better. Making a habit of studying is the best way to ensure that progress is being made. 
 
Growth mindset emphasizes continuous effort and perseverance. Self-esteem and a positive outlook towards the future 
are necessary, but they have to be combined with an attitude that focuses on students' work. 
 
A calendar of progress shows us how much work we have done over a period of time. It is a visual representation of a 
continuous self-improvement process. Every day is an opportunity for getting closer to the end goal. By filling the 
calendar every day, we can work slowly towards achieving our goals. 
 
Another objective of this activity is to set accurate and attainable goals. Overambitious plans can end up in failure and 
lead to disappointment. 
 

1. The teacher asks students to set a goal for themselves for the end of the month (or the end of the semester, school 
year, etc.). The student will try to reach that goal at the end of that period by making a continuous effort. 

This goal can be related to school activities. The objective is to encourage students to track their progress afterwards. 
So for the purpose of this project, students can pick a fun challenge if they wish. 

2. Then, each student makes a pledge to devote a certain amount of time every day, in order to work towards their 
goal. For example, the goal can be "I'll learn counting to 25 in French" and the pledge would be “I will practice French 
every day for 15 minutes”. 

Funnier examples include "I will learn the names of all Champions League winners", "I will memorize the first fifty digits 
of Pi", "I'll be able to pass the national spelling test", etc. 

3. The teacher should make sure that the students set realistic and well-defined goals. Concrete goals make it easier 
to measure progress. ("I will learn how to play x on piano", for example). 

Teachers can set a goal for themselves as well and participate in the game. 

  

OBJECTIVES 
 

 
For teachers 
 gain insight in the goals students set for themselves and how they deal with CHALLENGES. 

For students 



 
4. In order to motivate students, the teacher can give an award to those who reach their goal. The class can decide 
together what the students will win. Alternatively, an award can be given to the class as a whole if a certain number 
of students succeeds. 

5. The teacher gives every student a calendar grid for each week, where every day has its own square. Students are to 
draw a sign/check on every day after they finish practicing. 

Below the check sign the students will write the tasks they performed for their goal that day. 

6. The students can take notes on the paper, writing about other activities that they did or a particular difficulty that 
they encountered. The next day they can try again to solve the problem. 

The students are encouraged to fill every square and thus keep the chain of practice going. 

7. At the end of the month they bring their weekly calendars and compare their results with each other and the 
teacher. 

The class can create a WhatsApp group/a Facebook page/an Instagram account where they can share their progress. 

8. At the end of the month, the students try to show that they have succeeded in reaching their goal by showing their 
new skills in front of the class. 

 

 

 

 

 

 

Apps in which students can design mindmaps and other graphics also allow them to create their own timeline 
and add drawings, pictures, … . A virtual classroom will allow the teacher and the students to interact. 

 

  

Materials 
Each month four sheets of grid-style calendars for  
every student (see Appendix 9) 
 
Time 
30 minutes, to be repeated every week 



 
Appendix 1 - OUTSIDE IN 

Definitions 

 

Educational systems exist to promote formal learning, which follows a syllabus and is intentional in the sense that learning is the 
goal of all the activities learners engage in. Learning outcomes are measured by tests and other forms of assessment. Adult 
migrants engage in formal learning when they take a course in the language of their host community. If the course is based on an 
analysis of their needs, it will follow a syllabus that specifies the communicative repertoire to be achieved by successful learners. 
The nature and scope of that repertoire should be reflected in whatever forms of assessment accompany the course. 

https://www.coe.int/en/web/lang-migrants/formal-non-formal-and-informal-learning 

 

 

Non-formal learning takes place outside formal learning environments but within some kind of organizational framework. It arises 
from the learner’s conscious decision to master a particular activity, skill or area of knowledge and is thus the result of intentional 
effort. But it need not follow a formal syllabus or be governed by external accreditation and assessment. Non-formal learning 
typically takes place in community settings: swimming classes for small children, sports clubs of various kinds for all ages, reading 
groups, debating societies, amateur choirs and orchestras, and so on. Some non-formal learning arrangements become 
increasingly formal as learners become more proficient; one thinks, for example, of graded exams in music and other performing 
arts. Adult migrants engage in non-formal language learning when they participate in organized activities that combine the 
learning and use of their target language with the acquisition of a particular skill or complex of knowledge. 

https://www.coe.int/en/web/lang-migrants/formal-non-formal-and-informal-learning 

 

 

Informal learning takes place outside schools and colleges and arises from the learner’s involvement in activities that are not 
undertaken with a learning purpose in mind. Informal learning is involuntary and an inescapable part of daily life; for that reason, 
it is sometimes called experiential learning. Learning that is formal or non-formal is partly intentional and partly incidental: when 
we consciously pursue any learning target, we cannot help learning things that are not part of that target. Informal learning, 
however, is exclusively incidental. 

  



 
Appendix 2 – LEARNING XL 

 

 
 
 

 
 
 

 
 
 
 

 
 
 
 

 
 
 
 

 
 
 
 
 

 

  

1) What does ‘learning’ something mean to me? / What benefits do I see for me in 
‘learning’ something?  

 

2) Name 3 things I like most and 3 things I dislike most about learning, in general.  
 

 

3) Name 3 words that best describe how I usually react when I have to learn or am 
learning a new subject in school (e.g. grammar, algebra, history, drawing technique).  
 

 

4) Name 3 ways/strategies I use and/or would recommend to others to use to better 
learn a new subject (e.g. grammar, algebra, history, drawing technique).  
 

 



 
Appendix 3 – MY NETWORK 

 

  



 
Appendix 4 – WHAT SUCCES LOOKS LIKE 

 

Printer-friendly version: 

  



 
Appendix 5a – LETTER TO MY PEERS 

  

    

        ______________________________ 

 

______________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

       __________________________________ 

       __________________________________ 

 



 
Appendix 5b – LETTER TO MY PEERS 

 

  



 
Appendix 6a – F.A.I.L. 

 

  



 
Appendix 7 – REFLECTION TREE 

  

 

 Best way(s) to overcome the struggle/difficulty 

 

 Main struggle/difficulty in learning (inside or outside of the school) 

 

 Reason(s) of that struggle/difficulty 

 



 
Appendix 8- TRAIN YOUR BRAIN 

 

  
  QUESTIONS: 

a) Which activities/events did I face today which allowed my brain to grow (i.e. were challenging/I 
had to put extra effort in)? 

b) How can I turn those activities/events even more challenging so that my brain can grow even 
more? 

c) What ways/strategies did I use to challenge myself? 
 

ANSWERS: 

Monday 

1. … 

2. … 

3. … 

Tuesday 

1. … 

2. … 

3. … 

Wednesday 

1. … 

2. … 

3. … 

Thursday 

1. … 

2. … 

3. … 

Friday 

1. … 

2. … 

3. … 

Saturday 

1. … 

2. … 

3. … 

Sunday 

  

  

  



 
Appendix 9 – THE CHAIN OF PROGRESS 
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